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= = Career education iz a very real—issue i academe, Forour — ——

disciptine of speech—communication, career education—is acall to

—————————account from both students and-administrators.—If, as former -
Commissioner of Education Sidney Marland states, ''the tfundamental
concept of career education is that all educatipnal experiences--

\_wimn‘iculwn, instruction, counseling--should be geared to pi'eparaticn
for economic independence, vpersonal fulfillment, and an appreciation
for the dignity of work,"l how then can we as speech commmication
educators utilize this concept to provide our students with the
ultimate outcome of career education in any discipline: Marketability?
The questién, therefore, becomes, in the words of past SCA President
Howeli, not "where are we?'' and "whére are we going?'" but '"who needs
us?' and "what can we do for then‘n‘?"z

In order to determine "who needs us' and 'what we can do for
them,'; thereby increasing the employment potential of our field, a
realistic base from which to develop programs in career education mmst
be secured. If we accept as our resizonsibility the task of preparing
our graduates not only for educational careers, but also for job
opportunities within the business world, then we must seek input from
those directly involved ’w{?th careers in the field of business. Speech
commmnication teachers can, at best, only guess what skills and com-
petencies may be potentially marketable within the business commmity.
Therefore, a variety of methods should be used to obtain valid input
from the business world. Primarily, two sources have been utilized in

previous research. Input has been secured from recent graduates who

-




—gntered business organizat ions and—from -other members ot—the-business—————

conmmity.
" 5T T DiS4lvo, Lursen and Seiler obtuined responses from business — —

administration graduates who were currently working in organizational
settings. Specifically, respondents were asked to indicate the degree

of various commmication skills and the perceived success

O

of hnp@réan*
of their training in these skills. Results indicated that the follow-
ing skills wefé necessary for effective organizational participation:
listening, advisjng, persuading, routine information exchange, small
group problem solving, writing and technical presentation.3

Diagnostic procedures have also been conducted with business

representatives to determine commmication skills necessary for effec=v

tive performance within an organizational system. The 1972 SCA Summer :f
¢ Conference on Career Commmication Education is an example of this

approach. In order to explore the relationship between speech conmm- J

nication education and career preparation, responses from-career spbkes= /

men were sought to the question, "what speech commmmnication ccmpetencies

. . . . AR :
are required in your business, industry, agency or profession?" h !

Conference participants suggested or implied that one or more of the
following skills were essential in their respective businesses: small
group facilitation, interviewing, problemn-solving/decision-making,
public relations, listening, persuasion, motivation, conflict resolu- “
tion, speaking competence, relaticnship building, and questicning
techniques. i/

A report of the SCA ad hoc conmittee on non-academic career oppor-

tunities (comprised mainly of individuals who were speech majors in

w - ' | 1
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college who had entered careers in business and government) suggests-

the relevance of _a background in speech-communication for the follow-

ing types of jobs: persomnel, public relations and commmications, - s T
marketing, and general administration. The committee also reported
that
. . . in general, the recruiting representatives of the
governuent as well as those of business and various social
agencies are not well informed about the type and quality
of education received by speech commmication majors and
tend to consider these individuals over-specialized for their
enployment needs. They lock at them as "professional
speakers or actors" but not as broadly educated individuals
who as a bonus, bring with them to the job, highly developed
awareness and skill in the cammmnication area.

Taylor and Buchanan sought responses té questiomaires which
were mailed to business and governmental agencies in the Southeast.
Each organization was asked five questions cancerning«mhé“importance
of commmication to their operation, potential problems in commumica-
t1©n, and the need for supervisory persommel with commnication train-
ing. Re@ults indicated that commumnication majors were needed in
employee, customer and public relations, persomnel and management
developuent, internal and external publications, and sales. No one,
~;hOWEV€1, listed a need for a.commmication epeuallst to sélve commi-
nication problems. Accerdlng to Taylor and Euchﬁnan, "the omission of
this vocational specialty suggests that buslness and industry may be
inadequately informed concerning training in the field of commmica-,
tions, and several respondents indicated their tétal’lack of familiarity
with cemmuniééti@ns as an academic discipline."6

Ddta from the previously cited studies are vital to provide a

basis for identifying those competencies which should form the core of

Lt o
.
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potential would Ldln1ng_ground_fbr_students>

to receive the necessary skills to function effectively in the world
of work. However, another equally important facet of career communi-
cation education includes engendering realistic perceptions of our
field from all persons invelved in the hiring process. This process
mst include representatives from referral agencies (e.g., employment
agencies, piacement services) as well’as business personnel directly
responsible for hiring, since the perception of persons with referral
agencies constitutes an impértant 1inkagé between the employee and the
potential employer. If any representative within the total employment
process who interviews the speech commmication graduate perceives his
or her major as sole training in professional speaking or acting, then

the careful training which the graduate has received in the totality

of human commmication means little to his er her initial employment

potential. Therefore, not cnly mst we educate our students within
the context of career comimication education, but we must also educate
those individuals who are responsible for referring our students to
existing job @pp@ftunltlea and those who are responsible for thlﬂg

our students. *

The previously cited studies have concerned themselves primarily
with representatives of business organizations. To date, however, no
research has been conducted with those agencies which represent the
referral linkage between graduates and business organizations. There-
f@re, in an attempt to provide broader based diagnestic input for a

viable approach to career education in speech commmication, the
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purposes of this exploratory fiela study were,

1. To discover the utlllty of career-oriented skills and
competencies in speech commmmication as perceived by
representatives from employment agencies.

2. Te discever current perceptions of our field by repre-
sentatives from employment avencif

To discover the bases

.
i
Je

for these perceptions.

PROCEDURES /

The decision to conduct this study through a descriptive field
methedol@gy was made for several reasons. First, by using this
methodology, one can attempt to provide answers to the first basic

question in planning for action research, "whft is the present

situation?' In other words, descriptive field research is a valuable

tool in conceptualizing what is actuglly operating in a systei.
Second, studies of a descriptive nature can make substantial contribu-
tions by clarifying questions, defining variables, and indicating
approaches. Third, by conducting interviews, new insights or specula-
tions not afforded by other techniques and sources of data are possible,
and validity checks can be made on other soggces of information.

The target sample for the study consistgd of enployment agenéies
located in Lincoln and Omaha, Nebraska. Employment agencies were
selected because they generally provide initiél job referrals to

applicants on both local and national level§. Sixteen employment

counselors were interviewed.




Instrument
P

_An interview schedule w:

. . .
objectives: . : _ . . L

1. To discover the perceived utility of career-oriented speech
commmication skills in terms of marketability :

(RN
.

To discover current perceptions of the speech commmication
discipline

3. To discover the bases for these perceptions

Ld

L

Perceived utility of speech commmication skills: A list of

career-criented skills was extracted from the Proceedings of the 1972
SCA Summer Conference on Career Commmication Education. The skilis
extracted were those most frequently mentioned by conference partici-
pants. A brief description was then written for each skill, in order
to provide standardization in the interview process (See Figure 1).@

In order to discover the perceived utility of these skills, a

hypothetical situation was developed which required the respéndent)tom
both rate and rank the importance of each skill within the general
context of marketability. The skills were not identified as those
acquired by a speech commmication major (See Interview Schedule,
Questicn 1).

Current perceptions of speech commmication: Eight open-ended

questions were developed to elicit the following information from
respondents:
A. Perceived skills and knowledge of speech commumicatidn majors.

B. Perceived market for speech communication majors

C. Disciplines related to speech commmication
i




FIGURE_1 —

s

. .. _Career-Oriented Skills and Competencies - -

Small Group Facilitation: Ability to develop and facilitate effec-
tive functioning of small groups within an organization, both in terms
of accamplishing and group's task and establishing an atmosphere of
cooperation within the group.

Interviewing: Ability to assess individual Capabilitieb and establish
rapport with potential empl@yees or those already on the job,

Problem-Solving/Decision-Making: Ability to analyze a problem, nake
decisions concerning specific strategies to sclve the problem, and to
evaluate the effectiveness of these solutions.

Public Relations: Ability to establish ctmmmmication which invites
credibility, trust, and confidence between a firm.and the public.
T
Listening: , Ability to receive, interpret, undelstand and respond to
yth ver al and nonverbal messages from clients or employees, both in
terms of the infommation given and the feelings expressed.

Persuasion: Ability to persuade clients or employees (as individuals
or as groups) to accept a policy, believe a claim, or take a specific
course of action. Q &

Motivation: Ability to motivate others in a given job situation by
being sensitive dnd responsive to their needs.

Conflict RBuOlutIOﬂ Ability to handle conflict between individuals.
or groups within an organization by diagnosing the conflict and
selecting strategies to achieve resolution of the conflict.

Speaking Competence: Ability to think through, organize, and present
information in a concise and coherent-manner, —_—

Relationship Building: Ability to facilitate positive and productive
relationships between co-workers and between members of various levels
of an organization.

Questioning Techniques: Ability to ask questions which are precise,
clear, and logical for the purpose of securing relevant and in-depth
information.

D. Actual placement of sSpeech commmication majors (See Inter-
view Schedule, questions 2-9)
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Basis for Perceptions: Finally, respondents were asked to indi-

cate how satisfied they were with their understanding of the disci-

pline of spéech Cornn1uniéation; and then to Spécify' sources of informa-
tion which contributed to this understanding (See Interview Schedule,
question 10).

Conducting the Interviews

An introductory cover story was designed to mask both the purpose
of the study and the identity of the' interviewer. Respondents were
told that theywere participating in one facet of a large-scale inter-
disciplinary career education study under the auspices of the Univer-

J sity of Nebraska (See Interview Schedule). The interviewers, if asked
by respondents, identified themselves as educationgl psychology majors.

The interviews were conducted from the ‘m*i‘ttjinter\riew schedule

. by the authors and two graduate students in the University of I\llcebrfgka"=
Lincoln department of speech commmication. The graduate student
interviewers were thoroughly briefed beforehand. All interviews were

tape recorded. Each interview lasted between 30 and 60 minutes.
!

RESULTS

Perceived utility of speech commmnication skills

Respondents were asked to rate each of the masked career-oriented
speech commmnication skills with respect to their degree of importance

in terms of marketability. Each skill was rated on a five-point scale:

1 - Extremely Important .
2 - Quite Important
3 - Somewhat Important
4 - Of Little Importance
. 5 - Of No Importance




)
.. Mean scores indicated that al

) . . . . -., . . .
Impertant't to "Sa range. Skills which received siean .

ratings within the "Extremely [mportant' to ''Quite Important' mnge

included listening, problem-solving/decision-making, motivation,

questioning techniques, and speaking competence. o

Mean Rating of Career-Oriented Skills®

Skill | ‘ X

‘Listening - . 138 ¢

Problen- S@lvéng/ Decision-Making 1.69 _
Motivation y 1.1 -
Quesfioning Techniques . 1.88

Speak:ung C@%ﬁpetence 1.94

Interviewing 2.00

Public Relations " 2.06

Relationship Building w 2.06
Persuasion | | 2.13
-Conflict Resolution 2.31 ’ . -
Small Group Facilitation ” 2.75

*=16, Range: 1.00 Extremely Important to 5.00 Of No Importance

T
v

Respondents were then asked to rank order the 11 skills and compe- Q

-

tencies in temms of the#r potential marketability. Three of the five

highest-rated skills (listening, motivation and speaking competence)

were also within the five highest-ranked skills. In addition, the two

.




A*nﬁlé, Range-1 High to 11 Low

k4

v

It is important to note, however, that all 11 skills were perceived
as being at least "Semewhat Important" in temms of potential market-
) N

ability.

Respondeats were then asked to generate other skills which they
percieved as necessary for a client to possess in order to be easily

referred to existing jobs. Responses included technical skills (speci-

fically, computer programuing, accounting and mathematics), and

j
o Q ’ |
. 10
u . . .
: :
L ) .
) | . Table 2 '
Mean Ranking of Career-Oriented Skills® '
SKILL ¢
“Listening 3.56
Motivation V ” 4.44 L )
Speaking Competence 478 y _
Public Relations . o BT :
Interviewing 5.31
Persuasion | 5.50
Problaem-Selving/Decision-Making - 6.38
Questioning Techniquesl 6.63
Relationship Euilding ' . 7.00
‘?\ - Cenflict Resolution 7.88 )
N small Group Facilitation §.88
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teéhnical writing ability. In addition, several personal qualities
WEre;mentioned, including adaptability, poise, appearance, goal-
orientation, and desire to work. Finaliy, several respondents em-
- phasized the impértance of previous work experience.

In summary, all of the masked caréer-oriented speeyh commmication

“

skills and competencies were perceived by respondents as important
in terms of marketability. In addition, specialized technical skills,
personal qualities, and previous work\experience were mentioned as

\

determinants of marketability. M

Current Perceptions of Speech Gommunication
"=
Respondents were asked to specify ‘the skills and knowledge which

they expecfed a speech commpnication major to possess. Responses, in
order of frequency, included: ,g

1. Public Speaking

2. Ability to relaté to others /

Writing ability (correct grammar and spelling)

(2]

4. Broadcasting skills

5. Debate

s
et

6. Speech Pathology
In addition, one respondent replied, "I haven't the slightest idea,"
and another replied, '"they have no skills applicable to the business
world." o

When respondents were asked if they expected anything different

yfrom a person holding a Ma§ten§#Degree, 50% responded '"no," and the
) ;

W o~
®
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remainder stated "mode of the same." One respondent replied that al-
though he would not expect a difference in the degree of training, he
would expect a difference in the salary expeﬁtation of the Masters
Degree hoider. o

When “respondentspwere asked, "How difficplt have you found or do
you think it would be fo place a speech commmnication major in a job,"
respimses ranged from "'Rather Difficult' to 'Very Difficult.'" Reasons
for this judgment included:

1. -Limited or no market for this academic area

2. Only large companies would have positions utilizing this
specialized skill i

3. The discipline relates to the academic world only
4. The discipline has no practical application
5. Areas in which these majors might be utilized (specifically, \
government, television-radio, speech writing, public relations
or sales) are over-populated with applications or limited in
job openings. ’
Several respondents indicated that placement would depend on the
applicant's flexibility and willingness to adapt to a ''non-speech'
related job. One respondent stated that placement would be a function
of the applicant's expectations; he stated, "if the applicant's expec-
tations are based entirely on his degree, then we '11 have placement

/

Respondents were then asked to specify jobs which they would

problems."’

recommend to a speech commmication major. Nine areas were suggested:

1. Writing (business manuals, house publications, and speech
writing) ) o1

Public Relations and Public Affairs

3]
.
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3. Sales or Service Representative

4. Advertising

5. Television-Radio-

6. Management Trainee

7. Personnel

8. Social Work

9. Education (teaching, tutoring, and speech pathology)

Several of the above areas were repeated when respondents were asked to
specify the "ideal" job for a speech commnication major if the
present employment market was unlimited. 'Ideal" positions included:

1. Political speech writer, ambassador, translator, public

relations person for a politician
) 2. News media commentator, newscaster, or advertising represen-
tative )

3. Public Relations J

4. Sales

5. Management

6. Account executive for advertising or radio-television

- corporation »

When aske&%out jobs that they would recommend to a former speech
commmication atezaéiier who wished to change jobs, respondents suggested
many of the same é}eas previously reported. In addition, one respon-
dent replied that he would recommend that the individual stay in teaching,
explaining "former teachers are difficult to place because of the
perception on the part of businesses that they can't function in the
'real world."'

Q

ERIC | 15
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Respondents were asked if they had evér had speech commmnication
majors as clients; if so,<they were asked to specify the number and
where the majors were placed. Respbndents from six agencies replied
that they had never had speech commmication majors as clients, and
one respondent ﬁas uncertain. Respondenfs from six agencies who had,
had one or more sgeegh commmication majors as clients placed these
clients in the foiloﬁ%pg positions:

1. Sales Represenfative

2. Employment Counselor

3. Public Relations

4.A Radio Disc Jockey

5. "Media-Related Jobs" E

When respondents were asked!to sﬁecify other -academic disciplines
which ihey felt were closely related to.speech commmnication, they
mentioned the foliowing: \

1. Journalisy &

2. English

3. Foreign Language

4. Education

5. Political Science

6. History
7. Public Relations-Advertising
In summary, results of the questions designed to ascertain current

perceptions of the speech commmication discipline indicate that these

respondents:
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1. Perceive the discipline of spfech commmication as largely
public performance oriented

2. Found it difficult to suggest jobs for speech commmication
majors

3. Perceived only a limited application of speech commumication
to the business world

When viewed collectively, these results suggest that a, largely uni-
dimensional perception of the discipline of épeech commmication exists:

there was almost no recognition of the discipline beyond public speaking.

Origin of Perceptions

When asked to indicate how satisfied they were with their under-
standing of the discipline of speech conmunication, six respondents
stated that they were satisfied with their understaﬁ‘ﬁhlg. When asked,
"Where did this understanding come from?'' these six respondents replied

that they acquired their information from one or more of the following

1. Their general knowledge of the University

2. Public speaking or drama classes which they had taken in
college

3. Contacts with clients

4. Reading resunes

5. A co-worker with a major in speech conmunication

6. Ideas stimulated by the interview itself
On the other hand, six respondents indicated tl}fat they were not satis-
fied with their understandiﬁg of the speech coonmunication discipline.
These respondents, however, felt that they had some limited knowledge

of the discipline, which was acquired from one or more of the following .

sources:.
T
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1. Contacts with clients

2. High school and/or college speech fundamentals courses
3. Educational literature on speeéh therapy

4. A relative in broadcast journalism

5. A Dale Carnegie course

6. Assumptions from common knowledge
Four respondents indicated that they did not have any understanding of
the discipline.

In general, results indicated that respondents had limited sources
of information about the discipline of speech commmication. ThoSe
respondents who reported their confidence of a clear understanding of
' the discipline described it largely within a public-speaking context.
Basically, respondents' perceptions of the discipline seemed to originate
from former public-speaking ciasses, statements from clients, resumes,

and general assumptions about ''speech."

Limitations

These results should be interpreted with some caution for the
following reasons:

1. Although the employment agencies in this study generally
provided both local and national referrals, respondents did indicate
that the marketability of speech commmication majors might be a function
of the size of city and variety of businesses within a particular locale.
It is important to determine if the -same perceptiéns of our discipline

would exist in other areas of the country. This study was designed teo
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provide input for the de\‘rélopment of viable programs in career commumication
education, but such programs will be most functional when they are
developed from a broad difignostic base.

2. Although the career-oviented speech conmumication skills |
listed in the interyiew schedule were perceived by respondents as
being important in temms of marketability, there were some apparent
discrepancies in the ratings and rankings of these skills. One might
predict that skills which received the highest ratings (X < 2.00) would
élso receive the highest marketability rankings. Results indicated «
that this prédiction was vr:;tlid for listening, motivation, and speaking
competence. However, two s‘izills (problem-solving/decision-making and
questioning techniques); which initially received high ratings (X = l.>'69
and 1.88) received mean marketability rankings of -7 and 8§ respectively.
This apparent discrepancy could be a résult of the context within which
respondents placed the skills when they were forced to rank them.
That is, respondents initially _ggg;gi the skills based on the descriptions
provided by the interviewer. When respdndents, however, were asked
to rank order the skills, they tended to place these skills within the

context of a specific position (e.g., management or sales trainée) »

Consequently, a skill, such as problem-solving/decision-making, which
had initially received a high rating, later received a mean marketability
rdnl\img of 7 because respondents did not perceive this skill as crucial
to entgryﬂevel positions. In short, respondents tended to rate skills
on the basis of descriptions provided by the interviewer, whereas
rankings were based on the ﬁerceived ﬁtility of skills with respect to

a specific position designated by the respondent. More meaningful data

[

i9




PSS
~

’ 18

might be collected in future research if the career-oriented skills were

placed within the context of a number of specific‘pogitions. For ‘ .

- example, the interviewer might ask the respondent to rate and rank

" "a manage-

career-oriented skills with respect to "a sales position,
ment position,” a "persennel pesition,” and other occupational areas.

3. One other limitation concerning the interview schedulg should
be discussed. The "interviewing" skill was desecribed to respondents
from the perspective of the employer, not the potential employee. Con-
sequently, the description of the "interviewing" skill may have caused
some confusion for the respondent. We would therefore suggest that the -
description of the "interviewing" skill be revised tq include both
perspectives--employer and potential employee. .
Summar

Based on the results of this preliminary study, the masked career-
oriented skills and competencies were all perceived as being scmewhat
too estremely important in terms of marketability. However, these skills
were not generallyaperceived as those acquired by a speech communication
major. Rather, speech communication majors were perceived as individuals
who had received eztensive training in speech writing and speech making,
and who would cousequently be diffiecult to plaee in the existing job
market. Respondents' perceptions of speech communicgti@n majors were
based primarily on general assumptions gained frem their former publie-
Spéaking classes and from the tervm "speech." 1In nearly every interview,
the respondent dropped "ecommunication" in referring to the major. Ome

respondent stated that he was "unfamiliar with this new term Lgpeech

comaunication/." 1In general, respondents seemed frustrated during the
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interviews, and many stated that they would like to have more informa-

tion about the speech communication wmajer.

DISCUSSION
The results of this exploratery field study suggest that the
major questions to which this paper is addressed, "who needé us?" and
"wwhat can we do for them?'" can be answered from a variety of perspec-
tives.

. When we examine the data from this survey, we must initially conclﬁde
that these respoudents currently perceive that very few businesses need “
gpeech chmunication majors‘ggg se. However, if we examine the degree
of importance which respondents attached to the masked speech communicatien
skills and competencies, we find that they are considered to be important
in a variety of business careers. The problem, then, becomes one of
recognition. Speecifically, how can we inform representatives of the
business community that speech communication majors possess these
important sgillsnand competencies? We offer the follewing suggestious.

Given that a eurrent misperception of our discipline‘seems to
exist within the business community, a full-scale re-education process
is needed. This process can be conceptualized within a model of the
career education/re-education process (See Figure 11).

The model suggests that the career education/re-education process

_ should begin with input from the business world, including recent
graduatesxwh@ have enteéed business careers, and data specifying state
and natienal employment trends.

@
fnput from these sources might be channeled most efficiently

through career communication education task forces. The specification

ERIC 21
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of career-oriented competencies and the develogment of departmental
training programs in career education should be the major vutputs of’

-
such task forces.

\

. |

. . - ) |

\

Institutional adaptation of task.ifrce materials should result |
in (a) intra-departmental program ﬁevelppmeht, (b) extra-departmental

programs to generate further input and to create effective departmental

public relations in business sett%nbb, and (¢) internship/cooperative-

education programs for major whiéﬁ combine lntrd- and extra-departmental -

.

functions.

4 I

Qutputs of this re-education process should ultimately feed back
to‘the bugsiness world, resulting in a clearer understanding and increased
utilization of gpeech conmunication majoers. The dynamie natufe of the
model sugeests that career education/re-education is an engoing process.
New inputs frow the business world should rveflect the relative success
of career educatiou programs, and therefore should serve as the basis
for program evaluation.

- This model serves as a stimulus for the following suggestions:
1. cCareer communication education will succeed only to the externt

that it is based/ﬁn extensive research designed to secure input from
/

4

the non-academic world, including specifically the business world. Such
research should mést logically be conducted by task forces in career
‘communication eduecation. As a result of such research, marketable
career competencies should emerge.

2. Using guidelines provided by these task forces, institutions

can then move toward competency-based programs which are adapted te

their specifie needs. The identification and Lntegratigﬁ of career-
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oriented competencies would have additional benefits in (a) gllowing
majors to clearly articulate those eareér-eriented skills which they
have acquired as a resJIE\Bfathe}r academic eiperience, and (b) allowing
prospective employers to correct misperceptions of our discipline and
wore readily place majofs in jobs which utilize these skills and com-
petencies.

3. Training programs in career communication education should be
offered to all speech comnmunication departments. Faculty must realize
that career education programs do not necessarily have to undermiune
academic credibility. Career education programs, in fact, should increase
our credibility with students, administrators, and the business world
by demonstrating our flexibility and willingness'to.respond to econvmic
demands of the times. Iﬁ shor;, training programs must first create
awareness and accepfﬁﬁce of the vital necessity of programs in careex
communication education, and secondly, provide tools with which to
develop such programs.

4. Career communication education programs may well have their
grgatéét Btrength when they are interdisciplinary in nature. It is
imperative“that ﬁpeééh commumication faculty can identify other aveas
of study which, when combined with speech ecommunication, can create an
academie course of study which is marketable.)AInterdigciplinary combina-
tions which merit further investigation might include marketing, sales,
management, industrial psycheolegy, public relations, persennel adwminis-

tration, journalism, advertising, human services counseling, and educa-

tional administration. The creation of both faculty and administration

career education task forces on campuses across the country should provide
L]
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neededvlnf@rmation and support for developuent of viable interdisciplinary
programs. In additionm, these task forces could serve a c%ﬁﬁringh@use
function to update available information on career options.

5. Public relations efforts on behalf of our discipline should
be e;plofed. it is significant to note that none of the respondents
in.this study had acquired an understanding of the speech communication
discipline from pro?esgional literature or through contacts with speech
communication departmenté. ‘Thus, it would appear that our discipline
has not wade significant public relatioms efforts to correct mispercep-
tions attached t@othe diseipline of séeech comiunication. Information
concerning épeech comnunication could be made available to placement
offices, counseling services, employment agﬁnciee, and businesses. A
variety of media cauid be uged, includiné‘}hformatienaI?phamplets,
glide presentations, or film. In addition, research gshould be eonducted
to evaluate the effectiveness of these efforts. Ideally, -these efforts
should reeceive the finaneial support of the career education task
foree of SCA. :

6. The development of internship programs will serve the purposes

)

of (a) ecreating jeb marke?s for majors, (b) p;@viding/éxperieﬁce for
future employment, and (¢) preae;ting a realistic perception for businesses
of what speech eocmmunication majors ean do.

7. The total career education/re-education process ultimately
provides to the business world and to our discipline a number of types

of feedback which would result in a synchronization of our career

education programs with the needs of the business world.
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If the discipline of Séeech communication is to survive, we must
make the commitment to move beyond our own confines. We must identify
whe prospective employers are, what'they need, and how we ééﬂ meet
these needs. It 'is naive to expect that we will be able to Eénd a
major into the world of non-academic qareérs with no pfeparati@n for
this werld. We haveothe responsibility to our majers, and ultimately
to our diqcipline, to specify valid job opportunities iun whicﬁ'they

may exercise their acsdemie training.

L)
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FOOTNOTES “ @

1Sidney P. Marland, Jr., Speech presented to the Thirty-Third
Session of the International Conference on Education. Geneva,
Switzerland (September, 1971), cited in Kathleen Galvin and John
Muchmore, '"Career Education:- A Challenge," Career Communication:
Directions for the Seventies, Speech Communication Association), 1972.

21971 Speech Communication Association Convention, cited in Charles
U. Larson, "A Case for the Doctor of Arts in Speech Communication,”
Central States Speech Journal, XXIV (Spring, 1973), p. 60. - .

3Vincent S. Di Salvo, David Larsen and William J. Seiler,
"Communication Skills: A Need as Seen by Organizational and Businessmen
in Their First Five Years on the Job,'" Paper presented to the Inter-
national Communication Association Convention, New Orleans, April, 1974.

4Kennicott, Patrick Curtis and L. David Schuelke (eds.) Career
Communication: Directions for the Seventies. Proceedings of the Speech
Communication Association Summer Conference VIII. New York, Speech
Communication Association, 1972. s

Sparrell T. Piersol, '"Non-Academic Careers for Speech Gommunication
Majors," Bulletin of the ADASC, 1 (October, 1972),{!’ 3.

&,

»

6Phillip K. Taylor and Raymond W. Buchanan, "Vocational‘Marketability
of Communication Competencies,' Southern Speech Communication gournal,
38 (Spring, 1973), p. 290.
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v/ )
7The authors wish to extend their appreciation to Debbie Keating

and Virginia Richmond for conducting interviews for this study.
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INTERVIEW SCHEDULE |

Introductory Cover Story:

. We are a research team from the University of Nebraska and we have
been asked to conduct research concerning the employment potential of
several academic disciplines within the University. We are requesting
information from a number of sources, including several reputable employ-
ment agencies in the area. Your agency has been recommended for inclusion
in this study. Specifically, our goal is to be able to suggest to
departments what kinds of liberal arts skills and nomp@tencmes may be
potentially marketable within the business world.

Rest assured that your name and responses to this survey will remain
completely confidential. 1In other words, we will not identify you by
name anywhere in the report.

Please realize that you can help these departments-éut by beiné
accurdate and honest in all your responses: there are no correct answers.

Items:

) 1. Suppose a client comes to you to find a job. He has a liberal arts
degree and he possesses the following skills (give interviewee sheet
listing skills and scale rankings). Now, in terms of his marketability,
i.e., the ease with which you can refer him or her to existing jobs,
will each of these skills be: (A) extremely important, (B) quite
important, *(C) somewhat important, (D) of little importance, or (E) of
no importance?

Let's take these skills one at a time beginning with the first skill
listed on your handout... (see handout, p. 3)

"For example, 'small group facilitation' might mean the..." (Give
the skill deseription grally to interviewee). 'Now, in terms of
marketability, this skill would be:"

-]

(A) Extremely (B) Quite (C) Somewhat (D) Of Little (E) Of No
Important Important Important Importance Importance ﬂ

(Prnceed with dederiptions of remaining skills.)

"ow, I see that you've indicated that X number of these skills would
be extremely important to your client in terms of his or her potential
marketability. Of these’X skills, could you indicate what you con-
sider to be the most important one?" (Let interviewee answer. before
proceeding.) The second most important one? (Follow this rank
‘ordering procedure until all skills have been rank ordered.)

"We are gathering data in our research for several academic diseci-
plines. 1In order that we do not take too much of your time, today you
will be answering questions concerning only one of these disciplines --
that being, speech communication.'

[RIC 29




2. If a person comes to your agency with an undergraduate degree in
speech eommunication, what do you expect that person to be able
to do -- what skills or knowledge do you expect that person to
pussess? o

3. Do you expect anything different if the person hds a master's degree
in speech communication?

4. How difficult have you found or do you think it would be to place
a speech communication major in a job? Why?

5. What kind of jobs would you recommend to a speech communication
ma jor?
6. What kind of job would you recommend to a former speech communica-

tion teacher who wishes to change jobs -- either because of no
market or because the person desires a change in occupations?

7. What would you see as the ideal job for a séeech communication major?

8. Have you ever had speech communication majors as clients? If 'so --
how many? Where have they been placed?

9. Are there any other academic disciplines which you think are closely
related to speech communication? If so, what are they? How are
they related?

10. When a client comes to your office with a degree in speech communi-
cation, are you satisfied that you have a clear understanding of
what that major means?

If "yes'" -- Where did this understanding come from? .
1f "no" -- Do you feel that you have some knowledge of the field

of speech communication? Where did this knowledge come

ftrom
Closing Remarks: \

i
b

We would like to thank you very much for your time -- you have helped
us a great deal. TIf you would like tov find out about the results of this
survey, we would be glad to send you a copy of our findings.

w
<
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10.

11.

HANDOUT

SMALL GROUP FACILITATION:

(A) Extremely /(B) Quite

Important

INTERVIEWING:

Important

(A) Extremely (B) Quite

Important

PROBLEM SOLVING/DECISION MAKING:

Important

(C) Somewhat
Important

Somewhat
Important

(c)

.

(A) Extremely
Important

(B)

PUBLIC RELATIONS:

(A) Extremely
Iuwportant

LISTENING:

(A) Extremely
Important

PERSUASION:

(A) Extremely
Important

MOTIVATION:

(A) Extremely
Important

(B)

(B)

(B)

(8)

Quite
Important

Quite
Important

Quite -
Important

Quite
Important

Quite
Important

CONFLICT RESOLUTION :

(A) Extremely (B) Quite

Important

Important

SPEAKING GOMPETENCE:

(A) Extremely (B) Quite

Important

Important

RELATIONSHIP BUILDING:

(A) Extremely (B) Quite

Important

Important

QUESTIONING TECHNIQUES:

(A) Extremely (B) Quite

Important

Important

31

Somewhat
Important

(©)

Somewhat
Important

(¢)

Somewhat
Important

()

Somewhat
Important

(¢)

(C) Somewhat

Tmportant —

(C) Somewhat
Important

(D) of Little
Impor tance

0f Little
Importance

(D)

0f Little
Importance

(D)

Of Little
Importance

)

0of Little
Importance

(D)

(D) of Little
Importance

Of Little
Importance

(D)

0f Little
Importance

)]

(C) Somewhat [ﬁ? of Little

Important

(C) Somewhat
Important

(C) Somewhat

Important

Importance

(D) of Little
Importance

(D) Of Little
Importance

(E) 0f No
Importance

(E) Of No
Importance

0f No
Importance

(E)

(E) 0f No
Importance

0f No
Importance

(E)

0f No
Importance

(E)

0f No
Importance

(E)

0f No
Importance

(E)

0f No
Importance

(E)

(E) 0f Ne
Importance

0f No
Importance

(E)




